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INTRODUCTION
As educators have searched continuously for the best
method to teach reading, numerous techniques have been
advanced.

Some of these techniques are comprised of basic

elements in reading which are proven and used with much
success and security on the part of the teacher ,

Others

are tried, used, made popular for a short time and then
are cast aside as in adequate teaching methods .
That learning to read is an individual matter no
educator will deny.

Nor is it controversial to say that,

within each person's generalized reading ability, there
exists unevennesses in skills development.

Nor does

anyone question that within a given classroom there will
be a wide range of abilities in reading, and that the
older the group of children , the wider the range .

While

other general agreements might be noted , these seem to be
sufficient to point up the fact that whatever the sequence
of learning activities provided for children, whatever the
time allotments , whatever the reading materials and aids
provided , whatever the methods employed, learning to read
is and will continue to be, individually achieved .

Every

reader will always differ, in use of skills, in general
ability , in preference and taste , in interpretation of the
printed page , from all others .
in his reading .

A reader is always alone
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Statement of the Problem
Reading is one of the principle means of communication.
If reading is not taking place, then communication is being
impaired .

As a child sees the break in communication and

knows he is inferior to other members of the group in
reading ability, it often begins to take effect on other
activities.
to read .

He may become embarrassed if he is called on

He gets wrong interpretations of reading that

he attempts to do .

These actions have an effect on his

social standing, personality, and his reaction to other
class projects .
Although grouping for instruction helps to bring most
abilities to a more uniform level, there is still a great
deal of variation among the children of the same group.
These variations, although very important, are sometimes
unnoticed by many teachers.

As a result of this , many re-

actions can take place within the child which may effect
his activities in school.

Moreover, it is known that

children may have fears that present a real block to
reading .
Since McGuffey brought forth t he first set of graded
textbooks in 1837 , plans have been devised to make reading
function through different organizational schemes .

The

Dalton Plan , organized by Helen Parkhurst , was to have
pupils function as individual members of a social community.

Another plan very similar to this was the Winne t ka

Plan in which a child had to take as much t ime as he needed
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to master a skill.

Howeve r, h e had to master it before

progressing further in his reading .
The foremost objective, in the plans previously
referred to, is the emphasis placed upon the individual
child .
As a result of research many reading plans have been
devised which have caused perhaps the development of the
self-selection method of instruction .

Self-selection in

reading is a method that gives the child an opportunity
to respond to the environment of reading in his own way .
It does not force him into a difficult book before he is
confident that he can handle it nor does it require him to
read material too simple for his interest and ability.
It is the opinion of the writer that by using the
self-selection method of instruction , the fear of not being
able to achieve is reduced .

With this freedom from anxiety,

greater achievement in reading may be anticipated.
The purpose of this study is to determine the desirable
characteristics of a self-selection instructional method.
This will be achieved by an extens ive study of the literature pertaining to the subject .

Further purpose of this

st udy is to determine t o what extent, if any, the selfselection method of ins tr uction has in terms of achievement in reading comprehe nsion and reading vocabulary , when
compar e d with a group type met hod .

This will be achieved

by experimentation with an actual group of students .
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Definition of Terms
In this study, the term "indiv idualized reading" is a
reading program in which pupils read independently , rather
than in organized groups, with books chosen by the pupil
or the teacher, with each pupil having a different book
instead of all pupils having the same book.

The term

"self-selection" is the organization of the reading program
in which the pupil reads independently with books selected
by himself.
It has been observed by the writer, in reviewing the
literature , that these terms are interrelated by many
authors.

In this study the term "self-selection" means,

as it applies , chosen by the student.
Method of Procedure
The method of procedure in this study consisted of
two steps.

First , a broad and extensive study was made

of the literature concerning practices which would contribute to the best possible self-selection or individualized reading program.

Following this, an experiment

with the self-selection method of reading instruction was
carried on in the sixth-grade of the Ephraim Elementary
School .
Following a one-group experimental technique, a sixthgrade class consisting of 32 students was involved.

The

school year was blocked into two periods consisting of 80
instructional days each .

The first 80 day period was
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preceeded by a 10 day adjustment period .

The second 80

day period was followed by a 10 day period as a precautionary measure as a result of the excitement that may be
caused with the closing of school .
At the beginning of the first 80 day instructional
period the students were administered the Iowa Every Pupil
Test A :

Silent Reading Comprehension Test-Form 0 .

During

this first period the group was instructed by the basal
textbook method .
At the conclusion of the basal textbook instructional
period the students are given the Iowa Every Pupil Test
Silent Reading Comprehension

Test-Form~

~:

and the results

compared with those on the original test to determine what
progress had been made .
Following the second test , the individual self-selection
type of reading instruction took place .

Data concerning

progress , interests and all other information pertinent to
this study were collected .
Pupil

Test~ :

The final test, the Iowa Every

Silent Reading Comprehension Test-Form

Q,

was given at the conclusion of the second 80 day period .
Testing in all cases was done by the school district
supervisor .

This was done in order to eliminate any in-

fluence which may be given on t he part of the teacher.
Testing in all instance s was done at 9 A. M.

This would

give the students equal opportunity in each test.

REVIEW OF LITERATURE
"Self-selection" in reading has a very broad meaning
which teachers put to use in many different ways .

In

reviewing the literature , the writer found no two studies
in which the program was carried on in exactly the same
way.

There has been no prescribed method or meaning to

the over-all reading improvement program .
Wilt defines the term "i ndividualized reading"
Student starts where he is , progresses at
his own rate , has instruction according to
his developmental and remedial needs; and
is involved with the teacher in the evaluation of his own progress .
(43)
Witty (45) states that certain writers have attempted
to define individualized reading as a unique program and
have emphasized its value as a method of instruction .

He

says that individualized read i ng should be accepted as a
part of, not a subordinate to , the basal program .
Lazar is par t ial agreement t o this , points out that.
Individualized reading is not subordinate to
or adjunct of the basic reading program . "It
is the basic program ."
(25)
Jacobs discusses the topic in a very unique way by
stating what individualized reading is not .

He proceeds ;

In the first place, " individualized reading"
is not a single method with predetermined
steps in proce dure to be followed .
It is
not possible to say that every teacher
who would individualize guidance in reading
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must do this or that .
It is not feasible
or desirable to pr e sent a simple , single
methodological f o rmulation of what is right
in "individualized reading" which every
teacher should follow .
(16)
Lazar, after visiting a large number of classes,
found that although no two teachers worked exactly in the
same manner, even in the same school, there emerged a
general picture of their procedures .

She describes it

thusly :
Teachers generally gave some directions to
the class as a whole.
A time was given
when all children used independently from
self-selected material. Teachers held
sessions or "conferences" with individual
children or with a small group. Teachers
kept records of children's abilities, needs,
and interests . The children kept simple
records and reports of their readings . There
was class or group discussion or sharing of
books read .
(25)
She further points out that :
Individualized Reading is a way of thinking
about reading--an attitude toward the place
of reading in the total curriculum, toward
the materials and methods used, and toward
the child's developmental needs .
It is not
a single method or technique but a broader
way of thinking about reading which involves
newer concepts concerned with class organization, materials and the approach to the
individual child . The term Individualized
Reading is by no means fully descriptive
but for want of a better term most proponents of this approach continue to use it .
(25)
Johnson defines " individualized reading : "
Essentially, individualized reading is a
new organization of the reading program in
which pupils read independently, rather
than in organized groups , with books (trade
books) chosen by th e pupils instead of by
the teacher ; with the pupil having a different book instead of all pupils having
the same book .
(20)
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Probably the most important single feature of this
approach, and an important factor in maintaining interest,
is the fact that the child himself selects, with guidance
and support from the teacher as needed; the book or story
he will read (41) .

His selection is based upon his own

reading level, his own interest and his own need.

No

longer is his reading lesson confined to a basic set of
readers and one or two supplementary sets.
In agreement to this, Veatch (40) claims that the
program of self-selection reading is based upon the idea
that children can and do read better, more widely and with
vastly increased interest when allowed to chose their own
reading materials .

This point is in direct opposition to

basal reading programs .
In general, it may be said that a program of individualized reading instruction is to be distinguished from
a basal program in that no reliance is placed on a single
or common set of systematically prepared readers for all
to use .

Instead, reliance is placed on providing the

child with as broad and rich a variety of reading resources
as it is possible to obtain, and on guiding the child in
selecting those materials and experiences most individually
suited to his needs, interests, purposes and abilities.
The program for each c hild is more nearly individually
tailored to meet his situation; hence, the term "individualized reading instruction (2)."
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There have been many forces which have influenced the
surge of interest in individualized reading.

There have

been more articles written and more literature provided
from 1959 to 1961 than the previous ten years combined .
Just as there has been a great variation in the
definition of self-selective reading, the same concept
applies to why teachers have moved into the program.
Witty (44) found in his research two factors of determining influence .

First, there has been dissatisfaction

with some outcomes of current reading instruction by
educators who have come to recognize than an unjustifiably
high incidence of very poor reading is found among pupils
in our schools .

Second, the growing recognition of the

failing of many boys and girls to develop a permanent
interest in reading as a leisure pursuit .

He points out

that many pupils read very little on their own.
Kingsley (23) using a sixth-grade group moved into
an individualized reading program in order to cope with
the tremendous range which existed within the group.

It

was evident that traditional reading group situation was
not the answer .

In agreement with this is Carson (5) in

her experiment with 34 children in a second-grade .
Gray gives reason in a very well summarized statement:
The arguments advanced by its proponents
run about as follows. Children differ so
widely in interests, capacity to learn,
and motives that it is impossible to provide adequate stimulation and guidance
through the use of the same materials and
group instruction. If the child is to
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develop individuality , creativity, and
ability to think clearly and to interpret
deeply, he must not be hampered by group
regimentation .
Instead, he should learn
to read in an environment which stimulates
motives for reading , which permits free
choice of materials to be read at his own
rate, and receive help as needed or at
scheduled times .
(4)
A frequently heard recommendation for the adoption
of individualized reading comes from those critics of the
reading program who emphasize failure of group instruction.
Some assert also that the basal reading program does not
recognize the interest factor sufficiently.

Some critics

insist that children deserve and need more interesting
and realistic experiences offered in more natural and
useful ways ,

A great number of writers seem to believe

that the solution lies in the adoption of an individualized
reading program which gives children greater access to the
joy, satisfactions, and rich experiences to be found in
good children 's books .
As stated by this writer earlier, self-selection was
defined several different ways.

The same concept holds

true in attempting to organize a self-selective program
in a definite , precise way.

Teachers beginning new with

the program are usually very cautious in their planning
and program procedure .
Young (46) in an experiment with a fifth-grade group
changed over from a group procedure to an individualized
program with t h e whole class .

He indicated that freeing

the entire class at the beginning of the year would be best .
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Rowl and Formhoefer (34), using a more cautious procedure, experimented with 40 first-grade students.

There

were three weeks spent in testing and getting acquainted
before the program began .

Gradually the program was

expanded from five children to start with, until all
children were included after 10 weeks.
McVey (30) began the year with three reading groups
and one "group" who worked on an individual program based
on self-selection .

Gradually the group was worked into

a completely individualized program after a short period
of time.
Vite (41) organized the reading program into three
basic types of organization.
I.

Teacher and child apart .

The teacher and one child sit apart from the rest of
the class and work together on the reading skills.

This

type appears to be the most popular with teachers.
II .

Teacher, child, and the class.

The teacher circulates among children as needed .

This

type is usually found in classes above second-grade , when
children have developed greater skill in reading and
working independently .
III.

Teacher , child, and small groups.

From five to eight chi ldren cluster around the teacher
each reading his own self-selected book at his own speed .
The child in this group reads for a few minutes and then
relinqui s hes his position to another member .
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Carson ( 5) using a half-way step in individualized
reading, planned on reading groups for basal reading, but
individualized all supplementary reading .

The program was

so successful that plans were made to move into a completely
individualized program the following year .
On behalf of several requests, Jenkins (19) compiled
the procedures of several different teachers.

A third-

grade teacher first used this technique with her " top"
group.

There were two ot her groups continued "regular"

reading and used "self-selection" as an independent
activity.

A first-grade teacher used "se lf-selection"

for a library period , and in the second semester used it
with all the children as regular reading .

A fifth-grade

teacher started with 15 minutes at the opening and closing
of the day for self-selection in reading.

Soon children

were self-selecting their materials for the full reading
time.

Some teachers organized their books according to

reading level, while others distributed the books around
the room in convenient spots for browsing , but without
classification.

Some teachers started with the selection

of book s and then developed detail s with the class as it
went along .
Jenkins describes a typical procedure in conducting
an individualized program :
The individualized groups met with the
teacher on a daily basis . Each child in
the group had his "special time" with
the teacher for individual instruction.
His particular reading problem was
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brought into sharp focus and reading
skills were reviewed, developed and refined at the time of immediate need.
A detail ed reading record card was
kept for each child . Daily reference
was made to this record in order to
ascertain whether the difficulties of
yesterday had been mastered or if they
still per sisted .
(19)
Regardless of the type of procedure used it can be
said that ordinarily the programs follow similar patterns :
l . Elimination of one basal-reader as the core of
reading instruction ;
2 . Self-selection of reading materials and
3. Individual conferences between the pupil and
teacher (22) .
A great deal has been said about what constitutes
a self-selective reading program, how a program is organized, and why teachers from all areas have been interested
in the subject .

Jacobs (16) in his evaluative study,

reveals that success in individualizing the teaching of
skills and fostering independent reading does call for
appropriate procedure and arrangements, however, this is
not enough .

The final success of the program is reliant

upon the teacher .

He very effectively states it in this

way:
Individualizing reading starts not with procedures but with a creative, perceptive
teacher--one who believes that children want
to learn; who thinks with children rather
than for them; who basically respects the
individual behavior of every youngster; who
works with children in orderly but not rigid
ways .
Such a teacher sees the individualizing of
reading as consistent with the total designing
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of living with c hildren in the classro om.
(16)
The teach er mus t be willing to give the individualized
plan a fair trial with her children .

The children help

the teac her feel more s e c ure as she helps them (33) .
The teacher should radiate a high degree of interest
( 46) .

Concepts , such as these stated, come from a great
many writers in this fi e ld .

Several writers remarked

early in their s tudies , that the prerequisite to a good
individualized re a di n g pr o gram is a teacher dedicated to
the project (37) .

Ma ib (28) in reporting the findings of

five different stu die s implied that the teachers taking
part in these studies would have been successful with any
reading plan, because of their skill, interest and their
understanding of childr e n .
The greate s t diffi c ulty reported by many teachers is
the acquiring of a wide variety of reading materials.

In

order to have self- selec tion a wide choice must be provided .

Without a varie ty of books on many subjects, of

trade as well a s text stule , and having a wide range of
reading diffi c ulty, the child's need to hund and find is
not fulfilled (40 ).
Rec ently Groff (13), in his study of an individualized
reading program compr ise d a list of materials which were
necessar y in order to car ry out a successful program.
1. Large number s of books on various topics and on
widely div e rgent readi ng levels .
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2 . Teacher must acquaint himself with good books .

3 . Source materials for developing reading games .
4 . Bulletins and pamphlets .
5 . Self-testing reading materials.

6 . Workbooks (disassembled) .
7 . Audio-visual aids .
8 . Magazines .
Staiger (37) in his report noted that because of the
need of so many books , of such a wide variety , it became
a financial problem to the school .

In another study by

Kingsley (23) library books were used for the entire
reading program .

These books were obtained from four

sources :

1 . public library ,
2 . school library ,
3 . home libraries, and
4 . the school district purchased 250 books to
supplement the program .
Daniel (7), in a study involving 36 fifth-grade
st u dents, organized a book club in which books were brought
from home .

Sometimes six or eight were brought at a time

by one youngster .

A president for the club was chosen who

planned programs for the care and handling of the books.
The room library, containing books from this cl u b, consisted of from 150 to 200 books .
Because there is such a variety of ways in which the
pro~ram

is carried on

ana becau6e each child

i~

unique in
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himself, record keeping and reporting what has been accomplished is a diffi cu lt problem facing teachers .
It is agreed among teachers that standardized tests
are the most reliable in measuring growth in comprehension
and vocabulary skills .

These tests should be given at the

beginning of the program and after a considerable period
of time it should be administered again (33 and 37) .
The immediate problem is the day to day record keeping
and what it should consist of .

It has been found in most

cases, that records were kept by both the student and the
teacher.

However, there is a great many differences in

the way records are kept .

Perhaps this is due to the likes

and dislikes of the teacher.
Thompson (39) kept the progress of the child in a
notebook, saving a separate page for each child .

Listed

on this page was the name of the book, date of each book,
the page number for each difficulty and the difficulties
the student encountered .

The pupil read to the teacher

twice a week individually for periods of five minutes or
longer .
Jacobs (16) set up a criteria for what makes good
records :
1 . Records should show a profile of progress for
each child .
2 . Re cord keeping shoul d be done easily and economically .
3 , Records should show what a child has read ,
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4 . Records sh ou ld i ndicat e quite precisely teachers
diagnosis of l a cks in s kills of comprehension .
5 . Records should be kept in such a way as to be
shared with a parent in conference .

Dr . Jacobs continues

to state that to comprehend as completely as possible the
child's strengths and weaknesses in skills and abilities
is basic to success in individualizing reading instruction.
To this end, evaluation data are of great importance .
These data are divided into three criteria .
1. Objective data which includes IQ records and
results of standardized reading tests .
2 . Semi-objective data which includes the kind and
amount of reading shown on a child's cumulative reading
records, the teacher's records, or the child's responses
to structured , teacher-made instruments for ascertaining
a child's reading habits and attitudes .
3. Subjective data which includes the judgements of
previous teachers , the child's own perception of his
reading ability , and the teacher's general estimate of
how well the child can currently read .
Sharpe (36) kept records for each student on a card
rather than in a notebook.

The card was easier to put in

a file, transfer individually , or handle.
simple but concise .

The record was

In addition to information which has

previously been menti o ned , the child also kept a word list.
Reporting on b o oks in the self-selective reading program is best illustrat e d by a compilation done by Young (46).
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l. Illustr ate the story or part of the story .
2 . Dramatize the story.
3 . Make models of things read about in the story,
as airplanes, boats, and dolls .
4. Developing flannel board stories.
5 . Read about an exciting or especially interesting
incident from the book .
6 . Tell about an exciting, interesting or amusing
incident read about in the book .
7 . Tell what has been learned from the book .
8. Read assigned parts of the story (three or four
may be reading the same story and wish to portray certain
characters).
9 . Discuss the book with the teacher .
10 . Write about the characters you liked best .
11 . Write about the characters you disliked.
12 . Dramatize the story, taking the part of different
characters (different hats can be used to distinguish
characters).
13 . Make a display that correlates with t h e book;
for example, seashells, rocks, and etc .
14 . Show a science experiment .
15 . Paint a mural (three or four reading the same
book bay work together on a mural).
16. Make stick puppets.
17 . Make paper bag puppets .
18 . Make string puppets.
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19. Use re cor dings.
Recor d keeping by teac hers , although differing
greatly in procedure , still appear to follow the ge ne ral
pattern previously me ntioned by Jacobs (16) .
Comments from c hildren have also been used to help
evaluate reporting by c hildren .

Largent in a study of a

third-grade program, recorded the following comments by
children .
The good reader :
I like reading this year because I don ' t
have to read the same words over and over.
I can read as fast as I like and don ' t have
to wait for the slow ones . Sometimes we
couldn't finish the story in a group .
Average readers :
I didn ' t like the old stories, I could
hear the other groups read them , so they
were not new . Now I can read any kind
of story .
Slow readers :
I can read the book I like without being
teased about " baby books ."
I don't like to read in a group, if I
make a mistake , the others laugh .
I
like to read to you alone.
(24)
Maib, after a study involving a fourth-grade class,
reported comments from children :
I don ' t have to wait for the others
while they read .
I learn to read better ,
I can read better when I read to myself.
I don ' t like a group and my books are
real good.
When you are ready for a book you can
have it .
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Don't have to stop and read in the
middle of work.
(28)
Thompson, n o ting th e importance of evaluation, took
into account the comments made by teachers:
It certainly takes a lot of books and
other reading mat erials to carry on a
successful program in Individualized
Read ing.
like it because my children like it.
I wonder if there is such a thing as
reading too much?
How do you stop them from reading?
I like it because I have more time with
individual students , and I believe I am
taking care of individual needs more
effectively.
(39)
Results of research and classroom tests give a wide
variety of findings.

Johnson in her evaluation compilation

of research states:
Very little controlled research on individualized reading has been reported.
In
the few studies that have been reported,
pupils in the individualized reading program made significantly greater gains than
did the control group in vocabulary, comprehension, and total reading. Classroom
test findings vary . In some cases, pupils
showed great gains in reading skills, in
other cases, skill gains were said to be
"adequate" but not spectacular.
(20)
Jenkins, in stating the findings of a group previously
mentioned in this study, reveals the following :
The result of standardized reading tests
showed that self-selection produced significantly greater gains than did conventional reading metho ds in the areas of
reading vocabulary, reading compre h ension,
and total reading.
The control group averaged 1.14 years
in total reading gains while the exper imented group averaged 1 . 41 years.
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In vocabulary growth the contro l
averaged 1 . 09 and the experimental 1 . 96
years .
In comprehension 59 per cent of
the experimental group gained two years
or more, while 24 per cent of the control
group scored in this range .
(19)
A study in a third and fourth-grade program by
Greenman and Kapilian (12) indicated a definite carryover of reading skills to other parts of the curriculum.
An important result was the greater retention of skills
and vocabulary because teaching occurred at the time the
need was felt .

They arrived at the following conclusion :

According to our findings we feel that
the experimen t was successful . The
children read more proficiently, with
greater interes t, and in more varied
areas . Reading became fun as well as
an important took for finding information .
(12)
Thompson (39) in her study involving several teachers
in the individualized program, made claim that the experiment proved that comfortable working conditions, adequate
individual help, and the realization that each child has
a rhythm of his own in learning are more important tools
than formal techniques .
Karlin (22), following a study in Michigan , reported
the following experiment .

Two groups of children matched

for reading ability , IQ and socioeconomic status were
taught by student teachers under the supervision of a
critic teacher .

One group followed a basal-reader ap-

proach , while the other engaged in individualized reading.
The data showed no significa nt difference between the
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groups in reading gain .

They did report that the children

in the individualized group showed greater interest in
reading and read more books than the children in the basal
reading group.

The outcome here may have been different

had better and more adequate controls been used .
Kaar reported the results of an experiment in Pittsburgh , California .

He found the following results at the

end of a six month period, after comparing them with another
group in a different California community:
Testing showed that the children who
participated in group procedures made
slightly greater gains in vocabulary
and comprehension than did the children
in the individualized reading group.
However, teachers in the individualized
program expressed satisfaction with the
plan .
(21)
Wiggins (42) in a study involving a sixth-grade class
divided the group into two groups of 15 students each .
Each group was divided equally in regard to IQ and
reading ability.

The control group was given reading

instruction from a basic sixth-grade textbook.

The ex-

perimental group was given reading instruction individually
from library books chosen by themselves.

Each day 30

minutes of instructional time was given to the groups .
After four months , testing revealed that the experimental group did show a one month higher gain.

However,

better attitude and interest were more noticable in the
experimental group.
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Sartain (35) listed the strengths and weaknesses of
the individualized method as collected by teachers who
participated in the study .
Strengths:
1. Individual conferences provide a
valuable personal relationship with pupils .
2 . Children are motivated to read more
extensively.
3 . There is a keen interest in sharing.
4 . There is a strong motivation for
individual improvement .
5 . Top readers are especially responsive .
Weaknesses :
l . All slow pupils and others who
cannot work well independently become
restless and tend to waste time .
2 . There is no opportunity to teach
new vocabulary and concepts needed before
reading .
3 . It is impossible to provide a
systematic program of word attack skills .
4. It is exceedingly hard to identify
pupil's difficulties in short infrequent
conferences .
5. There is some doubt about the
performance of skills taught so briefly .
6 . The method is inefficient because
of the time required to teach skills to
individuals instead of teaching groups
who are progressing at a similar rate .
7 . The conscientious teacher becomes
frustrated in attempting to provide individual conferences for all pupils who need
them each day .
In reference to Johnson again , in evaluating the
individualized reading approach, lists the following
values and limitation;
Values :
Individualized reading allows a pupil to read
at his own level without being frustrated by
those of differing reading ability. A child
can f ollow hi s own reading interests . Tensions are reduced . Pupils enjoy the personal
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attention they receive in teacher-pupil
conferences.
Limitations :
The individualized approach to basic
reading has at least four important
limitations.
1 . Readiness . For maximum achievement , every child on every
level needs readiness for reading any
story .
Individualized reading appears
to ignore the principle of readiness .
2 . Skills . Reading skills are many
and complex . A child does not learn
them merely by reading .
3 . Purpose . Reading is a thinking
process . Skill in thinking needs
more guidance than can be given in a
brief conference .
4 . Efficiency .
It is a waste of time
to do individually what can be done
more efficiently on a group basis .
(20)

Summary
The writer found in research a general trend of
agreement in the following facts .
1. Children read more b ooks through sel f-s election .
2 . Ch il dren in the program feel more at ease in their
reading .

There is more lively participation, interest ,

and attention on the part of the student.
3 . There is a definite carry over of reading into
the other subjects .
4 . Teachers in general agree that the merit of the
program out weighs the faults to the point that selfselection can fit into some part of every reading program .
5. There is lit tle provision for readiness .
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6 . Materials for the program in some instances are
difficult to obtain.
7. Teachers responsibility is greater in the selfselection program .

DESCRIPTION OF THE STUDY
As indicated earlier, the study was conducted in the
sixth-grade of the Ephraim Elementary School, Ephra im,
Utah .

The school year was divided into two periods of

time consisting of two 80 day instructional periods .

The

first period of time was occupied with the group type
method of reading .

The 80 day period following this

procedure was de voted to the self-selective method of
instruction .
Before the study was undertaken all students and
their parents were contacte d individually and their
co-operation with the school , in conducting the experiment
was solicited .

Most parents expressed willingness and

encouragement .

None of them offered any o bjection .

After

the individual reading program had been in progress a
short time , all parents were invited to attend a d iscussion
of the self-selective method of teaching reading .

During

t his discussion , the techniques of instruction , the attitude
of the students and the progress of the self-selective
method was explained .
The first two weeks of school were used as an adjustment period for the students .

It was the opinion of the

writer that by the end of this period all excitement and
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stimulation caused by the opening of school would be at a
minimum .

This would result in more reliability in the

testing program.
The library , which is located on the ground floor of
the school, is a very efficient and up-to-date unit .
of every type and description are made available .

Books

The

library is equipped with card index files and books are
arranged accordingly upon the shelves.
Magazines were also available to be used during this
period of reading .
The librarian was a very important person in this
study .

She gave instruction to the students as to pro-

cedure in checking out books, how to find the books wanted
by using the index cards, behavior in the library , and
hints as to selection of reading materials .
Caution was used by the writer to make sure that the
same amount of instructional time was allotted in each
experimental study--one hour each day .
Group Method
Due to the extreme range in reading ability the class
was divided into four groups.

Grouping was determined

according to reading ability .

Upon completion of the

grouping, each group recei ved textbooks which were at the
nearest grade level in which they were reading .
Beginning and intr oducing a new book to a group is
very important .

The first impression of the book is
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sometimes an element of success or failure in the reading
program .

A pleasant and impressive introduction causes a

lasting effect .

Members in each group were introduced to

their new readers with this concept in the mind of the
teacher .
Basal textbook instruction was accomplished by using
the Scott Foresman and Company basic reading series .
In beginning the group type reading, each group was
taken separately to the reading circle .

The circle was

formed in the back of the room where blackboard space as
well as other visual material, could be made available .
Lessons were prepared each day for each group on a level
of difficulty commensurate with the ability of the group .
The teacher was cautious to observe the procedure
which was outlined as a suggestive program by the Teacher's
Guide .

It was also developed with the following purposes

and characteristics in mind:
1. Emphasis was placed on meaningful reading at all
times .
2 . Skills essential in reading for different purposes
were stressed .
3 . Appreciation and enjoyment of reading was emphasized.
4. The group reading program was articulated closely
with other parts of the curriculum.
5. Provision was made for the attainment of specific
goals at each group level .
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6 . Provisi on was made for relating the curriculum in
reading to activities in the home and community .
7. Flexible procedures were followed in each group
level .
Motivative procedures took place with the individual
group at the beginning of each reading period .

Th e pro-

cedure varied from day to day in order to keep interest
at a maximum .

This motivative period consisted of asking

questions, comments about the story to be read, discussion
of personal experiences of children relating to the story,
pictures in the story would be commented upon and new
vocabulary would be introduced .

At times c hildren would

use the blackboard to make illustrations or make murals
to indicate some concept .
Poetry was included in the reading program.

The

teacher usually read poetry to the children first .
Children took part in dramatizing poetry or character
parts, but at no time was memorizing forced upon the
children by the teacher.

It was found that poetry had to

fit the interest of the group before it was successful.
Other than spontaneous comments from the c hildren , content
of the poem was discussed very little .
New vocabulary lists were written each day on the
blackboard for groups I and II.

The slower readers ,

groups III and IV, re c eived their new lists on charts or
individual sheets along with other skills for the day.
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This included dictionary skills such as looking up the
meaning of a word, pronunciation for words, and etc.
Eac h member of the group read silently the material
assigned to him before he was asked to read aloud to the
group and teacher .

This was done for the purpose of saving

from possible embarrassment any student who might have
reading difficulty.
Follow-up work in the group type program consisted
of such ski lls as oral reading, making outlines, o bser ving
punctuation for meaning and pronunciation, finding main
ideas in a story or paragraph, interpretating different
concepts and ideas, using the correct word meanings and
other skills .
The follow-up work often lead to further reading in
social studies, science and other fields of interest to
the individual child.

The results of these activities

were brought back to the group in the form of murals ,
reports, demonstrations and materials to help illustrate
their topic .
Record keeping
Records were kept by the teacher during the entire
group instructional period .

Lesson plans were prepared

daily for each group and filed for future reference.

As

an illustration, the following lesson plan, which was used
in group II,

is presented as a typical assignment :
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1. Review words and phrases from previous assignment .
2. Present new words .
3. Word building exercise (blackboard).
4 . Matching exercise (words and meaning) .
5 . Silent reading of story .
6 . Make an illustration of the part of the story you
liked best .
A large sheet of paper was prepared in order to keep
records of daily progress in terms of materials covered
in the book.

The sheet was marked to include the name of

the story and the date the story was read.
Teacher made tests were given to the students
periodically to check progress in reading vocabulary and
comprehension.

The number of items in each test was

recorded along with the score each pupil achieved.

These

small tests were used by the teacher to diagnose the
instructional procedure, not as a method of determining
permanent growth in reading .
Self-Selection Method
After introducing the program, standards for selfselection were discussed with the students .

Comic books

were discarded as reading material at the request of the
students.

Basal textbooks were permitted to be used by

the students as well as any type book found in the school
library .

Books brought to school from the home or community

library could be used providing the teacher gave his approval
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after careful examination of the book .

Students observed

these rules very well .
The class began the self-selection program on January
21 , 1959 moving into it as an entire group .

The students

began with a great deal of enthusiasm and a high degree
of interest which lasted throughout the experiment.
At the beginning of the program, books of all types
and grade levels were exhibited on tables and shelves
placed at different points in the room.

By the time the

first reading period began, all plans were observed, all
books were put in place and students began the process of
choosing a book to read .
As the entire group proceeded to c hoose a book there
was a considerable amount of discussion among the students.
After a period of time they began to take the books to
their desks to begin reading .

Later, the number of

stu dents choosing books at one time diminished and the
activity s ubsided .

After the initial beginning there was

very little disturbing activity in the room.
It was noted within a short period of time that two
types of children he sitated longer than the rest in choosing a book.

The first type consiste d of students who were

very efficient readers, but their interests were limited
to a more specific item .

They were so particular that

longer periods of time were needed to satisfy their choice.
The second type was the extremely slow reading students
who had difficulty choosing a book on their level and
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interest .

They appeared hesitant in choosing a book

which was an unknown challenge to them .

At this point

the teacher began his first conference with the student
to help encourage him in making a choice .
A daily plan was constructed by the teacher which was
made available to the students.

In this way the students

knew what to expect during the reading period.

Following

is a description of a typical daily program :
A reading period was set aside which consisted of one
hour .

During this hour individual conferences ranging from

4 to 10 minutes were held, depending on the student and
type of skill he needed help with .

Assignments were made

to each student individually and according to the type of
skill the child needed at that time .

The student remained

at his own desk during the conference time.
At their desks, the other students were engaged in
reading , completing their practice exercises, keeping up
their word lists and working with other activities related
to reading ,
A very important part of the program in stimulating
interest was the sharing time held periodically .

At this

time students reported on their books in a variety of
ways--by telling about the book , reading passages or
showing a picture and exhibiting self-created book jackets .
The teacher took part in this by bringing books to the
class each morning and introducing them to the students .
They would then be placed on the reading table to be chosen.
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Many children received books as gifts or bought books
themselves .

As a result they were sometimes read once by

the child and then placed in a drawer or on a shelf to be
forgotten .

Because of this lack of sharing books a book

club was set up within the classroom.
invited to bring these books to class .

All children wer e
They were checked

in with a member of the group, who kept a record of the
date , the child's name, and the title of the book or books
he brought .
The response to this activity was very good .

There

were 170 books of different types brought into the classroom.

The books were carefully screened by the teacher.

Those which were unfavorable as good reading material for
this type of reading program were returned to the student
to take home.

No comic books were brought in.

This pro-

gram gave children who didn't have books at home an
opportunity to share with more fortunate children .

People

were not allowed to take these books from the room .
The books were displayed on a long table in the
center of the room.

A child librarian was in charge of

the books and the arrangement of the books on the table.
This responsibility was changed each week in order to give
each child an equal opportunity to manage the library.
was observed by the teacher that these library responsibilities gave slower chil dren more enthusiasm and as a
result more interest in reading.

It
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Re cord Ke ep ing and Evaluation
Records were kept by both the t eacher and the st udents .
After much s tudy it was decided to u se a booklet type
record.
A large n o te book, indexed for easy reference and
with pages assigned for each st udent , was prepared.

The

b oo k contained a record of the book the student was
reading, th e date the book was begun , date of conferences,
pages read , assignments, and any special needs talked
about in the conference.
A periodic evaluation o f these records combined with
observation, enables the teacher t o determine progress
made by each student .
The student also kept a record of his achievements .
This record consisted of the boo k title , date when reading
began, and daily reading progress.

Upon completion of

the book , a short paragraph was written indicating what
he liked o r disliked , along wit h any other comment about
the bo o k .
Dramatizing with the use of puppets was attempted .
However, it appeared t o be to o time consuming and immature
for the group; ther e f o r e, it was abandoned by the teacher.
The teacher, in pl a nni ng the conference with the
student, met with each stu dent at least twice weekly and
in many instan ces thr ee times .

Sl ower readers required

more time per conference and more conferences.

Conferences

were held from 4 to 10 minutes , depending on the need .
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Descript ion of Tests Administered
The Iowa Every-Pupil Test A , Silent Reading Comprehension; Houghton - Mifflin Company was used in this
study because it had been used throughout the district
for several years .

It was felt that because of this

universal and prolonged use the results of the study
would be more reliable and useful to the district.

The

results could be compared more easily with testing which
had previously been done .
There are four forms of the complete battery which
are available--Forms L, M, N, and 0.
Forms 0 and N were emphasized .

During this study

Answers were recorded on

a detachable cover page and scored by hand .
The use of this test as a diagnostic instrument has
been anticipated by the provision in the Examiner's
Manual of an item-by-item classification of the specific
skills tested.

The tables are sufficiently comprehensive

to be effectively used to determine those aspects of individual pupil development in which need attention .
The norms accompanying these tests are probably the
most extensive provided for achievement batteries at the
elementary school level (26) .

For the evaluation of indi-

vidual achievement there are grade norms , percentile norms
within grade, age at grade norms , and chronological age
norms .

In addition , there are special norms for school

averages .

Making possi ble the evaluation of the average

10eq;re ma!i(! by a cla!"JS ():f' pupil!i again10t rwrms e!lltablit>hed
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specifically f or su c h aver ages rather than against norms
of individual pupil a ch ievement .
The n orms are base d on a total of 196,851 pupils in
350 different school systems (4) .

While the majority of

the schools are located in Iowa , over 60,000 pupils were
tested in other states .
The opinion of the authors is that while the norms may
best be characterized as Midwestern norms, they are probably
as representative of nation-wide public school achievement
as any so-called national norms that have been established
for standardized te s ts .
The authors of the test cautioned that since courses
of study vary in different systems, the scores on these
tests should be interpreted in terms of the relationship
of the test content to the content of the local course of
study.
The test is divided into two parts .

Part I, which

concerns general reading comprehension, includes items
designed to test paragraph comprehension , the ability to
grasp and understand significant details, the organization
of ideas, and the ability to appr eciate the total meaning
of selections read .

No attempt is made to provide any

measure of speed of comprehension.

Part II, concerned with

specific word meaning , is designed to measure the extent
of the pupils reading vocabulary .
are multiple choice items .
the entire test.

The items throughout

Working time is 68 minutes for
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The items in Part I are based on selections representative of different kinds of reading that the pupil is
required to do in connection with his school work .

The

number and type of items vary with the length and content
of the selection.

There are five reading selections, four

of which are of full page length, thus allowing for more
adequate testing of ability to understand and work with
large units of subject matter than is possible in the
average reading test.

There are as many as 20 items on

some of these selections.
The selections themselves provide extremely interesting and enjoyable reading (4).

The materials, however,

are limited to informative selections in the social sciences
and science areas.

The biographical sketches and the

historical narratives are exceptionally well chosen .
From the point of view of vocabulary and concepts
involved, the selections are appropriate for the grade
levels concerned.

As in any reading test designed for a

spread of three or four grades, the poorest readers at the
lowest grade level served will find most of the materials
extremely difficult, and the best readers at the highest
grade level served will find most of the materials comparatively simple.

However, at least one selection is

simple enough so that it should present few hazards to the
least able reader, and simi larly, at least one selection
is sufficiently difficult so that it should challenge the
most able reader ,

39
The items themselve s are skillfully designed so that
they require genuine understanding of meaning rather than
ability to "hunt and find" matching words and phrases .
In Part I it would require 77 correct answers to
achieve a perfect score.

Each word or group of words

would have to be properly identified in order to make the
correct response .
The words in the vocabulary section, containing 50
samples, are not presented in isolation but in phrases and
sentences.

As would be expected, some of the words are

beyond the reading vocabulary level of the most advanced
students .
The directions call for selecting the word that has
the same meaning or most nearly the same meaning as the
italicized word in the phrase or sentence.
Becau se of the high interrelationships among the
several abilities involved in general reading comprehension, only a single score is given.
Analysis of the Data
In the analysis of the data it is the opinion of the
writer that evaluation be done in two procedures.
First, an evaluation of the group as a whole will be.
done in order to determine the progress of the entire
group; not any particular segment.
Second, an evaluation of the group in terms of group
ability will be accomplishe d by dividing the group into
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four sub-groups .

This is done to determine what effect ,

if any, each type of instruction will have on students of
different ability.
Due to the small number of students involved, only
terms of central tendency will be used in evaluating the
study.
Reading achievement by group
At the beginning of the experiment, the initial group
level of reading ability had to be established .

Since two

phases of reading, reading comprehension and reading
vocabulary, were being evaluated it was appropriate that
these two concepts be evaluated separately.
On September 18 , 1958 , the Iowa Every Pupil Test , A
Silent Reading Form

Q was

administered to the pupils.

The following data , derived from the test, are
established from Table 1 :
1 . The range in reading comprehension was from 24
months to 99 months with a median of 49 months .

The mean

was established at 52 months or nine months below the
established normal reading comprehension achievement for
the group .
2. The range in reading vocabulary was from 35 months
to 104 months with a median of 58 mont hs .

The mean was

established at 59 months or t wo mon t hs below the normal
reading vocabulary achievement for the group .
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3. It is noted t h at the group , although below the
norm established for t h e group , is stronger in reading
vocabulary than 1n reading comprehension.
4 . The total reading mean for the group is 56 months
or five months below the established group norm of 61
months.
On January 21 , 1959, Form N of the previously
mentioned test was administered to the group .

This was

at the conclusion of the basic textbook reading program
and is illustrated in Table 2 .
The following data were established :
1. The range in reading comprehension was from 32
months to 102 months with a median of 53 months .

The mean

was established at 57 months .
2. The range in reading vocabulary was from 37 months
to 96 months with a median of 62 months.

The mean was

established at 63 months .
3. The group continues to show greater strength in
reading vocabulary than in reading comprehension .

However,

there was a gain of five months in reading comprehension
whereas a gain of four months is noted in reading vocabulary.
4 . The total reading mean for the group, after basic
textbook instruction , is 60 or a gain of four months during
the 80 day instructional period .
On May 14 , 1959 , after t he conclusion of the selfselective program , Test Form 0 was again administered to
the group as illustrated in Table 3 ,
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Table l.

Results in terms of months, of initial test
scores at beginning of basal reading instruction September 18 , 1958

Reading comprehension

N

99
86
73
73
73
70
67
65
62
54
52
52
50
50
50
49
49
47
47
47
45
45
44
42
37
37
34
34
33
30
30
24
32

Reading vocabulary
104
86
77
77
76
74
73
66
65
65
64
62
61
61
59
58
58
58
57
57
54
54
51
51
42
40
40
40
39
37
37
35

-

N

32
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Table 2 .

Results , in terms of months, of test at the
conclusion of the basal textbook instructional period , January 21 , 1959

Re ading comprehension

Reading vocabulary

102
89
86
78
74
71
71
69
67
67
64
63
61
60
60
56
53
53
53
53
48
48
47
44
44
44
44
38
37
37
36
35
32
N

32

96
90
84
81
80
79
79
77
76
76
76
74
70
70
63
62
62
62
60
59
59
59
54
54
54
50
48
41
41
40
39
38
37
N

32
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Table 3

Results , in terms of months , of test at the
conclusion of the self-selection instructional
period May 14 , 1959

Reading comprehension

Reading vocabulary

103
103
102
89
88
88
86
86
80
78
77
70
70
70
69
68
67
62
60
56
55
54
49
45
45
44
42
40
38
36
34
29
N

32

104
92
89
86
86
84
84
84
83
79
79
77
74
71
71

69
68
66
66
64
62
59
59
54
52
52
52
51
51
51
48
39
N -

32
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The following results were obtained :
1 . The range in reading comprehension was from 29
months to 103 months with a median of 67 months.

The

mean was established at 65 months.
2 . The range in reading vocabulary was from 39 months
to 104 months with a median of 68 months .

The mean was

established at 70 months.
3. The group continues to show greater strength in
reading vocabulary than in reading comprehension.

However,

again there was a one month greater gain in comprehension
than in vocabulary during the same period .
4. The total reading mean for the group after selfselective instruction is 67 months or a gain of seven
months during the 80 day period .
5. Total group gain for textbook instruction in
reading comprehension is five months, reading vocabulary
four months.
6. Total group gain for self-selection instruction
in reading comprehension is eight months; reading vocabulary seven months.
7 . A three months greater gain in reading comprehension
and four months greater gain in reading vocabulary was
recorded during the self-selective instructional period.
Reading achievement by sub-group
Tables 4, 5, 6, and 7 are illustrative of achievement
and the ability to achieve by using either method of
instruction .
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It will be noted in Table 4, containing the results
of Group I, that all students are above t he considered
average for intelligence .

It may also be noted t hat all

students made gain in average reading during the selfselection period of instruction.
It is interesting to ncte that during the group-type
instructional period seven students made progress in
reading comprehension and eight students gained in reading
vocabular y.

In comparing this data with data obtained at

the conclusion of the self-selection method it is noted
that nine students made advancement in reading comprehension with one student retaining the same score .

A total

of eigh t students made a gain in reading vocabulary .

In

comparing gain in reading comprehension with gain made in
reading vocabulary it is found that more students made
gain in reading comprehension by using the self-selection
method of instruction .
Table 5, pertaining to Group II, shows similar
results in that all students made progress in average
reading during the self-selection instructional period,
During the group-type instructional period , five
students progressed in reading comprehension and seven
gained in reading vocabulary.

At the conclusion of the

self-selection period of instruction it is found that all
students in the group progressed in reading comprehension
and seven students gained in reading vocabulary .

Again,

one student retained the same score in reading vocabulary.
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Table 4 .

Readi ng achievement in months for reading
comprehension, reading vocabulary, and
average total reading for Group I

Student
number

Sex

lA

F

120

2A

M

109

3A

F

121

4A

F

118

SA

M

111

6A

M

114

7A

F

106

SA

M

105

9A

M

111

M

105

lOA

llA

N = 11

F

I . Q.

106

Readin g
comprehension

Reading
vocabulary

Average
reading

99*
102**
103***
73*
89**
103***
73*
86**
86** *

104
96
104
86
79
84
77
76
92

102
99
104
80
84
94
75
81
89

73*
56**
89***
86*
78**
88***
67*
74**
102***

76
90
84
65
84
78
73
80
74

75
73
87
76
81
84
70
77
88

70*
67**
69***
62*
63**
88***

64
70
79
66
76
89

67
69
74
64
70
89

65*
64**
80***
50*
67**
86***
42*
71**
70***

61
70
86
74
77
86

63
67
83
62

77
81
84

72

86
59
76
77

6 male
5 female

*Init~al test~ng September 18, 1958 .
**Testing at conclusion of group instruction January 12,
1959.
***Testing at conclusion of self-selective instruction May
14, 1959.

48
Table 5 .

Read ing ac h ievement in month s for reading
compr e hensio n , reading voc abulary , and
average total rea ding for Group II
Reading
vocabulary

Average
reading

54*
38**
62* **

59
58
59

57
48
61

108

52*
11**
78 ***

57
62
66

55
67
72

M

107

47*
61* *
77** *

61
76
69

54
69
73

4B

F

113

50*
44**
45***

57
62
62

54
53
54

5B

M

95

49*
53**
56***

58
54
64

54
54
60

6B

F

104

50*
60**
68***

54
58
71

52
59
70

7B

M

107

52*
48* *
55***

52
58
59

52
53
57

8B

M

92

45*
44**
54** *

58
60
68

52
52
61

9B

M

107

37*
53**
67***

65
79
83

51
66
75

= 9

5 male
7 female

Studen t
number

Sex

lB

F

110

2B

F

3B

N

*Initial
**Testing
1959 .
***Testing
May 14 ,

I . Q.

Reading
comprehension

testing Sept ember 18 , 1958.
at conclusion of group instruction January 21 ,
at conclusion of self-selective instruction
1959 .
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It has been no ted with the two groups that greater
comparable gain is shown in reading comprehension than in
reading vocabulary by using the self-selection method of
instruction .
In comparing the students in Group III, the data in
Table 6 give the following information:
A total of five students made gain in both reading
comprehension and reading vocabulary during the grouptype period of instruction; again, one student retained
the same score in reading vocabulary .

When comparing the

scores at the conclusion of the self-selection period of
instruction it is revealed that a total of five students
made gain in reading comprehension and six students made
gain in reading vocabulary .
It is interesting to note that the amount of gain per
student is less than in either of the previous two groups
analyzed.

It will be noted also that student 3C made far

greater progress during the self-selection period, while
a complete reversal is noted with student 2C .

Both

students have greater ability when compared with the rest
of the group.
Table 7 shows the results of Group IV.

It is noted

that the ability of these students is below the considered
average.

In analyz ing the results of achievement it is

revealed that all students made gain in reading comprehension while only three gained in reading vocabulary
during the period of group-type instruction .

Quite the
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Table 6.

Student
number

Sex

I.Q .

Reading
comprehension

Reading
vocabulary

Average
reading

lC

F

91

37*
44**
42***

62
62
66

50
53
54

2C

M

111

44*
69**
70***

54
74
77

49
72
74

3C

M

108

47*

4C

M

5C

N

Read ing achievement in months for reading
compr ehension, reading vocabulary , and
average total reading for Group III .

87

97

F

60**
70***

51
63

49
62

71

71

49*
47**
49***

39
50
51

49
50

30*
35**
40***

58
41
52

38
46

44

44

6C

F

95

47*
37**
45***

37
40
48

42
39
47

7C

M

99

30*
53**
44***

51
54
52

41
54
48

7

4 male
3 female

*Initial
**Testing
1959.
***Testing
May 14,

testing September 18, 1959.
at conclusion of group instruction January 21,
at conclusion of self-selective instruction
1959 .
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Table 7.

Student
number

Sex

I . Q.

Reading
comprehension

Reading
vocabulary

Average
reading

lD

M

72

45*
53**
38***

35
37
51

40
45
45

2D

M

92

34*
37**
36***

42
39
54

38
38
45

3D

F

94

34*
36**
34***

40
48
52

37
42
43

4D

M

84

33*
48**
60***

37
41
51

35
45
56

M

86

24*
32**
29***

40
38
39

32
35
34

5D

N

Readi ng achievement in months for reading
comprehension , reading vocabulary, and
average total reading for Group IV

=

5

4 male
1 female

*Initial
**Testing
1959 .
***Testing
May 14 ,

testing September 18 , 1959 .
at conclusion of group instruction January 21 ,
at conclusion of self-selective instruction
1959 .
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opposite is revealed when the self-selection method of
instruction was employed .

During this time only one

student showed gain in reading comprehension and all
students gained in reading vocabulary .
Table 8 is a summary of average scores in reading
comprehension, reading vocabulary, and average reading .
This table illustrates differences in achievement in
relation to group abilities.
In referring to Table 9 , it is illustrated very
definitely that group-type instruction, using a basal
text, made greater gains in reading comprehension than
did self-selection with the less able students .

This was

verified, also, previously in Table 6 and Table 7 .
Reading Accomplishment
During the period of time in which the self-selection
method of instruction was used, there was a total of 661
books read by all students .
books per student.

This was an average of 20.65

They ranged from two books with the

slowest student to 81 books by the most able reader .
This information, perhaps, does not give a definite
indication of how much reading was actually accomplished
because books are of different size and difficulty.
However, it gives illustration of the wide variety of
reading and interests which were satisfied.
When analyzing further with each individual, progress
can easily be recognized by the types of books chosen by

Table 8.

Average achievement scores of reading comprehension, reading
vocabulary, and average reading by respective groups

September 8, 1959

January 21, 1959

N

Average
IQ

Read
comp

Ave.
read

Read
comp

Read
vocab

Ave.
read

Read
comp

I

ll

lll

69

75

72

74

80

77

88

86

87

II

9

105

49

58

54

52

63

58

62

67

65

III

7

98

41

50

46

49

55

52

51

60

56

IV

5

86

34

39

36

41

41

41

39

49

44

Mean IQ

= 103

Group

Read
vocab

May 14, 1959
Read
vocab

Ave .
read

N = 32

c.n

c..>

Table 9.

Group

Mean differences in terms of months for reading comprehension,
reading vocabulary, and total reading by respective groups

Mean difference from
September to January

Mean difference from
January to May

Read
comp

Read
vocab

Total
read

Read
comp

Read
vocab

Total
read

Total mean difference Sept. to May
Read
Read
Total
comp
vocab
read

I

5

5

5

14

6

10

19

ll

15

II

3

5

4

10

4

7

13

9

ll

III

8

5

6

2

5

4

10

10

10

IV

7

2

5

2

8

5

9

10

10

...
CJ1
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that individual .

Whe n it was noted by the teacher that

choices were not made i n which the individual was capable,
the incident would be brought to the attention of the
student.
It was noted by the writer that a great deal more
enthusiasm and interest was shown by the students during
the period of time self-selection was used.
Following are comments which were noted by the teacher
during this period of time:
"This book is like watching television."
"Do I have to stop reading already?"
"I don't have to read out loud to the other kids

now."
"I took my flashlight to bed with me so I could
finish my book . "
"Oh boy, no more readers."
Comments and reactions by the students gave very
clear indication of the popularity of the self-selection
program.

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
The final section of this thesis is reserved for a
brief summary of the study and for presenting conclusions
and recommendations .
The purpose of this study was to determine the
desirable characteristics of a self-selection instructional
method of reading .

Further purpose of this study was to

determine to what e xt ent, if any, the self-selection method
of instruction had in terms of achievement in reading comprehension and reading vocabulary, when compared with a grouptype instructional method .
In an attempt to answer this, a review of literature
and an experiment with self-selection as well as group
instruction was conducted .
The experiment consisted of a one-group experimental
technique, involving 32 students .

The study was limited

to the sixth-grade students of Ephraim Elementary School,
Ephraim , Utah during the 1958-1959 school year.
was tested with the Iowa Every Pupil Test

~:

The group

Silent

Reading Comprehension to determine the amount of reading
comprehension and reading vocabulary.

Different forms of

the test were used in order to prevent students from
becoming familiar with the tests.

The test was given three

times--in September, January, and May to determine pre-study
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status , achievement during the control period and achievement during an experimental period .
The instructional period for the control group as
well as the experimental group consisted of one hour a day
for 80 days .
Conclusions
The basis for self-selection of materials for reading
is consistent with the nature of learning, since all learning is self-selected.

It can definitely be said, that

through self-selection the teacher has opportunity to
better understand the child and his habits.
It is conclusive that there is no set pattern in
carrying out a successful self-selection program.

The

methods vary with the likes or dislikes of the teacher,
and the individual needs of the student .
.,

This study revealed the following:
1. Children read more when taught by the self-selection

method .
2. Total reading gain, both in reading comprehension
and reading vocabulary, was greater when taught by selfselection.
3, Textbook instruction was more effective in teaching
reading comprehension to students of below average ability.
4 . Self-selection was more effective in teaching
reading vocabulary to students of below average ability .
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5 . Recor d k eeping , during the self-selection method
of instruct i o n , takes more time on the part of the teacher.
6 . Self - selection takes mor e ini t iative and planning
on the part of the teac her.
7. Students definite ly preferred self-selection to
basal t ext book instruction .
8 . More reading materials are required when selfselec ti o n is used .
9 . Ther e is greater carry over into other subject
areas when self-selection is used.
A broader and more inclusive sampli ng would undo ubt edl y
add to the value of the dat a presented .

A study over a

longer period of time may al so strengthen the conclusions
of this study.
Recommendations
The results of this study would indicat e that a selfse lecti on program of reading c o uld be successful in any
type school.
This writer would recommend to a teacher beginning a
self -sel ective program that he begin with the more able
students first .

As the program progr essed the teacher

could very easily move st udents from the basal textbook
program to the self-selection when the student is ready.
A t o tal of 32 students finished all phases of this
re a ding program .

It is the recommendation of this writer

to not use a class larger than 36 students .
is lost when wor king with larger groups.

Individuality
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This writer further recommends that schools participating with the self-selection progr am organize libraries
within the classroom for the specific purpose of the selfselection reading program.
Research in the following would be of much interest
and aid to the program of self-selection.
l . Experimentation involving a large number of students
perhaps as many as 500 , should be done so results could be
compiled more accurately statistically .
2. An experimental design should be used in which a
reverse study could be made to verify results.
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